CCI Assessment Initiatives Subcommittee Approved Minutes
Thursday, November 5, 2009
1:00 PM- 3:00 PM





4187 Smith Laboratory

ATTENDEES: Highley, David, Collier, Vaessin, Hallihan, Huffman, Andereck, Severtis
AGENDA:

1. Chair for the meeting
· Prabu David
2. Approval of Minutes from 10-15-09
· Change C&AO to Curriculum and Assessment Office
· David, Vaessin- UNANIMOUSLY APPROVED
3. Focus Group - Discussion of events and preliminary findings
· International Non-Western Diversity faculty focus groups- held 2 meetings simultaneously on Monday, 10-26-09
· Expected Learning Outcomes (ELOs):
· 1. Students exhibit an understanding of some combination of political, economic, cultural, physical, social, and philosophical differences in or among the world's nations, peoples and cultures outside the US.
· 2. Students are able to describe, analyze and critically evaluate the roles of categories such as race, gender, class, ethnicity, national origin and religion as they relate to international/global institutions, issues, cultures and citizenship.
· 3. Students recognize the role of national and international diversity in shaping their own attitudes and values as global citizens.

· PRELIMINARY FINDINGS:

· Approaching Learning Outcomes in your course: diversity is embedded in the content of the course; some instructors set up comparisons between US & their course culture; stressed familiar vs. unfamiliar and difference vs. similarity
· Encouraging students’ understanding of difference: projects, field trips, exposure to other cultures via media, willingness to set aside students’ preconceived notions not that they have to accept it but that they can learn about it
· Assessing student learning in your course: more discussion on assignments and delivery, not on a course level; not much embedded testing, pre- or post-testing; began then to brainstorm about possible methods to do this; Groups felt that 3rd ELO (See above) is difficult to assess (shaping attitudes as global citizens)

· Students achieving the 2nd ELO: assignments, shared practices (film analysis, small group comparisons) that lend themselves to measurement

· Exit survey results: low, typical observations that IS students would feel they got more out of diversity than in other divisions; exposure in 1 diversity class does not equal a diverse education; better to integrate international material throughout courses rather than 1 course

· Goals themselves: clearly stated, desired some simplification, the need for instructors to clarify ELOs in the course context

· 60 minutes not long enough for a complete discussion; suggestion to move to 90-minute format for focus groups
· Observations from committee observers

· Smith Lab group: 3rd ELO- instructors struggle to assess this; Tolerance is not an outcome but exposure to other cultures, relative differences; Impressed by the instructors from a diverse mix of disciplines, valuable for the instructors to listen to one another and share best practices, get students to think outside their own cultures; Unsure if the outcome wording can be adapted in relation to what was expressed; Accomplishing at least 1 of the 2 ELOs even if they didn’t realize it
· Derby group: Reluctant to generalize from a 3-person focus group however: instructors were very interested in what they were teaching, focused on international issues but not thinking in terms of General Education (conversation more about teaching these Intl issues and sharing ideas of how to teach rather than guaranteeing student knowledge); instead thinking about all of the courses they taught, some of which did not fall into the targeted GEC category; instructors appeared to enjoy teaching about international diversity and that it was important to do so, but participants did not seem to own the idea that students should get certain kinds of outcomes and that they can assess those outcomes; 
· no immediate next step other than sharing ideas and providing venues to discuss; perhaps it is because this category was added in 1995 not in 1990 and the delivery method of adding these courses was different at the time the courses were developed
· Summary of Smith group: using a variety of techniques from text to discussion to oral histories to help students learn the ELOs. Sometimes assessment is embedded in the activities; otherwise holistic in passing the course thus passing the GECs.  
· Focus group was set up in a particular way- to collect data; perhaps these people should get together to talk about General Education. Could send teachers a survey.  Questions somewhat blended in; facilitator needed to bring back to the question during the discussion. 
· Next steps: draft a report to inform assessment subcommittee and CCI; 2 more groups to address the other subcategories of Diversity in Winter/Spring; focus groups are valuable for increasing instructor awarness they are teaching these courses as GEC courses with the specific ELOs and to share this information with students

· These ELOs were further defined by a diversity task force (C Buchmann, Chair); and elaborated on previous ELOs

· Perhaps ask these teachers whether they are accomplishing these outcomes, how they could rephrase them and compare these responses; examples of how they are doing it to share with others (to provide a stimulus for assessment)


4. Course Set 6 - Discussion of visits to regional campuses, regional concerns
5. Course Set 6 - Final determination of courses to be evaluated and reporting requirements
· Suggested course lists, participant list from Lima & Newark assessment visits to wrap-up Course Set 5 & introduce Course Set 6

· 1 question: look at the list of courses being done, is this a burden?  Regional take-aways: no push-back on the lists, no suggestions or request for exclusions of any courses from Deans or faculty thus far [there have since been individual concerns from Mansfield and Wooster which have been addressed by the subcommittee]; coordinators of the Departments are collaborating with regional contacts on assessment methods; recommend considering talking to Columbus campus and discuss possibilities for collaboration [Director of Curriculum and Assessment office has since met with all but one of the Columbus contacts to clarify process of roll-in and reporting, meeting with much success and good will on part of Columbus professors/coordinators]
· Develop plan with History- 151 was assessed in CS5 on regional campuses; have a conversation with the department [Director has had conversation with Jane Hathaway in History who will be coordinating assessment of History 151 on regionals and in Columbus]
· Looking ahead to 2012: thinking about 10 courses, post-semester; guided by something other than enrollment (category); of course, enrollment numbers also should play some role
· Roll together (if not reports themselves) the timeline for reporting

· This will be a great workload for the committee- perhaps trim or stagger based on offering pattern

· Question on whether we should examine the individual regional campus reports; emphasize collaboration; main campus coordinates final report?  Unique offering (difference in methods) should be listed in the 1 collaborative report with sample syllabi from each campus. Filter through main campus. 
· Edited course set 6 list: 
· AgriComm 367 (ATI) [Columbus Ag Comm 367 has been added to list for rolled in report. Director to identify lead instructor and meet with him/her to discuss combined reporting]
· Bio 101 (Lima)

· Chem 121-122 (Cols Interim Rpt, ATI, Lima, Mnsfd, Mrn, Nwk)

· Classics 222 (Cols Interim Rpt, Lima, Mrn, Nwk)

· History 111-112 (Cols Delinquent Rpt, Lima)

· History 151-152 (ATI) [ATI no longer offers History 151 and 152 in isolation was removed from this list as it would not yield desired roll-in results and instructor is also assessing Ag Comm 367]
· History 181 (Cols extension granted)
· History of At 260 (Cols Delinquent Rpt)

· Intl Studies 201 (Cols Delinquent Rpt)

· Math 151-152 (Cols Delinquent Interim Rpt)

· Music 251 (Cols Interim Rpt, Lima, Mnsfd, Mrn, Nwk)

· Physics 111-112 (Cols Interim Rpt, Lima, Mnsfd, Mrn, Nwk)

· Psych 367 (Cols Delinquent Rpt, Lima, Mnsfd, Mrn, Nwk)

· Rural Sociology 378 (ATI)

· Statistics 135, 145 (Cols Delinquent Rpts, Lima, Mnsfd, Mrn, Nwk)

· Theatre 100 (Cols Interim Rpt, Lima, Mnsfd, Mrn, Nwk)

6. Informational Item - Distance Learning course development best practices

· TELR have best practices on their website; Joanne Dehoney was asked for the document; send to faculty from the Distance Learning CCI meeting for feedback; present to CCI

· Distance learning takes a tremendous amount of effort; and if time is not taken to prepare and deliver it well, this will be an issue

· This information and CCI charge will be discussed in further depth at next subcommittee meeting in Winter.
7. Gunther assessment surveys on CAO web site discussion

· Richard Gunther, in consultation with Alexis Collier and Alan Kalish has developed Student and Instructor surveys for the purposes of course assessment reporting

· Along with the surveys is an example from Alan Kalish on how an instructor would fill out his/her survey using course assessment techniques
· There was a recommendation to make these surveys available through Carmen in the learning objects repository; these surveys could serve as a baseline of how one would assess their course; it is, however, difficult to locate documents in the learning objects repository
· Suggestion: These documents could be made available on the assessment resources website with instructions on how to embed within Carmen (print out/enter data, survey within Carmen, available within Carmen for electronic submission)

· Suggestion to place on website. This would serve as an example to ASC. Suggestion to also include other tools for assessment as well.  
· Suggestion to add a few reports as good examples. The Gunther surveys are a standardized measure, the bare minimum for assessment. Suggestion to add qualifiers- Student survey could be given at the end of a course as an indirect measure and as part of an assessment process because it is based on student opinion.  
· Student survey shows they can circle something.  
· Direct measures- evaluate the course work (this is the faculty survey / report).  Directions could indicate that this is the basic tool- here is a sample of what can be derived from part of this- use words direct measures used to answer the faculty survey questions. Gunther survey is tool to get faculty to describe direct measures.  Needs more context, more explanation [Director will be working with new hire in Assessment to put this and other good examples of reporting tools on Curriculum and Assessment Office Web site]
8. ULAC updates from committee members

· Did not have time to discuss
Meeting Adjourned 3:00 p.m.

